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EXECUTIVE SUMMARY  

The Nevada State Department of Educationôs Native Youth Community Project (NYCP) seeks to 

prepare American Indian students in grades 7-12  for college and careers using a three-fold plan 

that includes: (a) the support of the College and Career Coach (CCC) and Community-based 

Instructor (CBI); (b) activities designed to improve student academic performance, including 

tutoring and summer programs, conferences designed to engage students, and guided visits to 

colleges; and (c) community collaborative events. Three tribal groups in two different 

geographic locations receive support in these efforts. Members of the Yerington Paiute Tribe and 

the Walker River Paiute Tribe attend school in the Yerington, NV area. Fort McDermitt Paiute 

and Shoshone tribal members attend school in the McDermitt, NV area. A total of 116 American 

Indian (AI) students in grades 7-12 participated in the third year of the projectôs implementation 

at these two sites. 

This report is an evaluation of the third year of implementation of the projectôs activities. A 

combination of quantitative and qualitative methods was used to collect information for this 

report. Quantitative methods were utilized to analyze community event participation, parent 

participation, student academic learning plan completion, college tour participation, academic 

achievement, attendance, advanced course enrollment, and college/trade school applications. 

Qualitative methods were used to collect information from administrators at the Nevada 

Department of Education (NDE), school administrators, site and project staff, parents, and 

students during virtual visits to the two sites. In addition, quantitative and qualitative methods 

were used to analyze data obtained from surveys distributed to parents/caregivers and students. 

Although project plans were extensively impacted by the COVID-19 pandemic and subsequent 

school closures, and numerous activities needed to be conducted online rather than in person, the 

key project components were implemented according to the approved plan. In Yerington, one 

CCC and two CBIs who were hired early in Year 1 continued to provide the functions as 

described in the project application. The McDermitt community experienced frequent staff 

turnover and vacancies in the first two years of the grant due to its isolated geographic location. 

Still, they were able to have a full team of one CCC, one CBI, and three School Community 

Liaisons in place by March. 

At both sites, the CCCs focused on preparing students for college and careers, worked directly 

with the students on improving academic achievement and behaviors, presented community and 

parent presentations on college and other topics, conducted intensive four-to-five-week summer 

programs for selected students, organized college tours (including virtual tours), and facilitated 

the completion of the individualized academic plan for each student. 

The CBIs and School Community Liaisons worked closely with the CCCs throughout Year 3. 

They promoted communication and relationships between the CCC, school, families/ 

parents/caregivers, and tribal communities. They jointly assessed needs and established 

community activities to support the needs of the communities. The CBIs and School Community 

Liaisons also collaborated with the CCCs to inform parents/caregivers of upcoming school 

functions. 

Additionally, with the onset of the COVID-19 pandemic, all NYCP site-based staff worked 

diligently to continue to provide essential services to students and their families. Through their 

efforts, students received a variety of supports, including: (a) daily meal and homework packet 
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delivery following the closing of schools in March, (b) laptop computers, (c) internet service, 

and (d) frequent, ongoing communication and virtual coaching to help ensure academic progress 

and overall well-being.  

The COVID-19 pandemic prompted the cancellation of two annual conferences - the Statewide 

American Indian/Alaska Native Youth Education Summit and the Native American Youth 

Summer Camp. Nonetheless, students at both sites attended the first-ever virtual UNITY 

conference and participated in both in-person college visits earlier in the year as well as virtual 

visits later in the year. The website, Amplified Nevada Native Youth (ANNY) was established 

and provided a virtual platform for students and their families statewide to strengthen college and 

career pathways. Additionally, virtual sessions that featured a variety of nationally known 

speakers were made available to NYCP students. The analysis of student perception data 

collected via survey indicated that NYCP positively impacts their postsecondary aspirations and 

preparedness. All students agreed that the NYCP support increased their commitment to graduate 

from high school. 

Thirty-seven community collaborative events, some held in-person, and others held virtually, 

occurred during Year 3. Of these, 16 were held in McDermitt and 21 were held in Yerington. 

There were nearly 1,400 attendees. The analysis of parent/caregiver perception data indicated 

that NYCP community and cultural events are having a positive impact on their ability to support 

their childôs learning.   

The project successfully met the targets for 11 of the 12 third-year performance measures for 

which data were available. These include measures related to performance across all five goal 

areas. Data for the performance measure related to the completion of academic learning plans 

fell short of the specified target in McDermitt, and thus for the project overall. Additionally, in 

McDermitt, the target for the performance measure related to college tour participation was 

unmet. It is noted that the COVID-19 pandemic impacted performance on these performance 

measures. 

The research team conducted a virtual site visit in late September 2020. Interviews or focus 

groups were held with students, NYCP staff, site staff, parents/caregivers, school administrators, 

tribal leaders, and administrators at the Nevada Department of Education. Findings included a 

description of the various roles and were organized around the projectôs five goals. These goals 

are (a) implement a successful NYCP that promotes and prepares American Indian students for 

college or careers, (b) increase student academic performance, (c) increase student motivation 

and readiness to attend college or vocational training, (d) increase parent/family involvement, 

and (e) promote the importance of education among the community and participating studentsô 

families. An analysis of the perceptual data gathered during the site visit indicated that 

considerable progress had been made in each of these areas at both sites.  

The final section of the report is dedicated to a series of recommendations for Year 4 of 

implementation. 
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SECTION 1 

INTRODUCTION  

The primary purpose of this evaluation is to better understand the third year of implementation of 

the Nevada State Department of Educationôs Native Youth Community Project (NYCP). The 

project has five long-term goals. These include: 

(1) Implement a successful NYCP that promotes and prepares American Indian (AI) 

students for college or career; 

(2) Increase student academic performance; 

(3) Increase student motivation and readiness to attend college or vocational training; 

(4) Increase parent/family involvement; and 

(5) Promote the importance of education among the community and participating 

studentsô families. 

The main elements of the third year of the project were guided by the stateôs approved NYCP 

grant application and were designed to meet the specific needs of the AI students and their 

communities served by the project. The COVID-19 pandemic and mandated closures of schools 

and tribal offices impacted the project events. Thus, supports and activities offered by the NYCP 

were adapted to adhere to the new restrictions and social distancing guidelines. The major 

components for the third year included: (a) support of the College and Career Coach (CCC), 

Community-based Instructors (CBIs), and School Community Liaisons; (b) activities designed to 

improve student academic performance, including tutoring and summer programs, virtual 

conferences and other events designed to engage students, and guided in-person and virtual visits 

to colleges; and (c) community collaborative events, some of which were held virtually. 

The CCCs and CBIs are integral to the project. The CCCs serve as experts in preparing students 
for college and careers and work with students in the schools. They provide community and 

parent presentations on the college application process, oversee an intensive summer program for 
credit recovery, attend field trips to colleges (sometimes virtually), and facilitate the completion 

of an individualized academic plan for each student. The CBI works with families and tribal 
communities. The primary role of CBIs and the School Community Liaisons is to serve as a 

bridge between the CCC, the Tribal Education Directors, parents/caregivers, and tribal 

communities. These staff members jointly assess the needs that are most important and prioritize 
activities and services to most effectively meet the needs of the students and their communities. 

They also collaborate with the CCC to inform parents/caregivers of upcoming school functions.1  

The evaluation of the project includes both the study of the implementation of the third year of 

activities and the study of outcome measures. The implementation study consists of a description 

of the content of various activities and support services that occurred during the third year, 

perceptions of these services and activities, and recommendations to be used for improving the 

project in subsequent years. With respect to studying outcome measures in the third year, the 

focus is on the extent to which: (a) community collaborative efforts that promote college and 

career readiness of American Indian children have increased, (b) student academic performance 

has increased, (c) student motivation and readiness to attend college or vocational training have 

 
1 Nevada Department of Education Native Youth Community Project Grant Application Narrative. (2017). 
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increased, (d) parent involvement has been enhanced, and (e) parents/caregivers perceive that 

community events have helped them to support their childôs learning. 

EVALUATION DESIGN  

RMC Research used a combination of quantitative and qualitative methods to collect information 

for this report. Quantitative methods analyzed community event participation, student academic 

learning plan completion, and college tour participation. Qualitative methods collected 

information from administrators at the Nevada Department of Education (NDE), school 

administrators, site and project staff, parents/caregivers, and students during virtual site visits to 

the two project sites. RMC Research developed instruments in collaboration with administrators 

at NDE and other NYCP staff. 

Qualitative data collected through virtual interviews and focus groups were analyzed using an 

approach that closely follows methods described by Miles, Huberman, and Saldaña (2019).2  This 

approach emphasizes well-defined study variables to ensure the comparability and reduction of 
data using data displays and matrices so that common themes can be identified. A limited 

number of quotes are provided to illuminate key themes. Quantitative data were collected 
through surveys of students and parents/caregivers. In addition, NYCP and other staff provided 

data on student academic learning plan completion, grade point average (GPA), participation in 

advanced courses, attendance, college tour participation, and community event participation. 

EVALUATION QUESTIONS  

The evaluation questions and corresponding goals for Year 3 of this study include: 

Goal 1: Implement a successful NYCP that promotes and prepares AI Students for college 

or career. 

1. What are the characteristics of the participating sites and schools? 

2. To what extent were the key project components implemented as designed and intended for 

the third year? 

3. To what extent are the annual measurable objectives described in the project application met? 

4. To what extent is there an increase in community collaborative efforts that promote college 

and career readiness of American Indian children? 

Goal 2: Increase student academic performance. 

5. What is the nature of studentsô academic learning plans? How are academic learning plans 

being utilized to support student success? 

6. How has student academic performance, including grade point average, proficiency on state 

exams, participation in Advanced Placement and/or Dual Enrollment courses, and school 

attendance, been impacted? 

 

 

 
2 Miles, M. B., Huberman, A. M., & Saldaña, J. (2019). Qualitative data analysis: A methods sourcebook.  Sage. 
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Goal 3: Increase student motivation and readiness to attend college or vocational training. 

7. How have student motivation and readiness to attend college or vocational training been 

impacted? 

8. To what degree do students in grades 7-12 participate in college tours? 

9. What percentage of students in grade 12 apply to colleges or trade schools?  

10. What percentages of students graduate from high school? 

Goal 4: Increase parent/caregiver involvement. 

11. To what extent do parents/caregivers attend parent/teacher conferences, IEP meetings, 

and project activities? 

Goal 5: Promote the importance of education among the community and 

participating studentsô families. 

12. What community events are held each year? What is the nature of these activities? How 

many people participate in these activities? How well are they received? 

13. What are the perceived and real short- and long-term impacts of these activities? 

EVALUATION METHODOLOGY  

To answer these evaluation questions, the study made use of a variety of strategies and data 

sources, including: 

1. Documents pertaining to the content of the various community events and activities focused 

on the importance of education were gathered and analyzed for content, presenter 

information, and the length of the sessions. 

2. Sign-in sheets were examined to determine the attendance at the various community events 

and conferences. 

3. The procedures for completing student academic learning plans were discussed with project 

staff, and the completion rates of these plans were calculated. 

4. Student participation rates in advanced courses were obtained from each of the sites and 

analyzed. 

5. The proportion of students who were chronically absent was obtained from each of the sites, 

analyzed, and compared to the prior year. A chronically absent student is defined as ña 

student who is enrolled for 30 days or more at the school at the end of the school year who 

misses 10% or more of the instructional days during the school year.ò 

6. Documents pertaining to the various college tours were examined for location, length of 

visits, and dates of visits. Participation data for the college tours were analyzed and compared 

to overall student participation in the project. 

7. The number of grade 12 students who applied to colleges and trade schools was obtained 

from each of the sites and analyzed. 

8. Parent/caregiver participation rates in parent-teacher conferences, project-sponsored 

activities, and other meetings designed to involve parents/caregivers in their childôs 

education were obtained from each of the sites and analyzed. 
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9. At the end of the third year, students and parents/caregivers completed surveys designed to 

gather their perceptions of the project and its impact. 

10. At the end of the third year, students, parents/caregivers, school administrators, state-level 

and site-based staff, and project staff participated in structured virtual focus groups and 

interviews. 

Survey Methodology 

Survey instruments were developed for students and parents/caregivers and were administered to 

these two groups at the end of the school year and at Back-to-School nights, respectively. A total 

of 61 students and 67 parents/caregivers responded to the surveys. These surveys were designed 

to gather overall perception data of the NYCP and contained questions about: 

¶ The respondentsô role; 

¶ Impressions of the NYCP; 

¶ Impact of the NYCP; 

¶ Suggestions for improvement of the NYCP; and 

¶ Suggestions for supports needed in the future. 

The evaluation team analyzed responses from these surveys and sent these to the project 

management team for dissemination. 

Focus Group and Interview Methodology 

Student Focus Groups 

Four student focus groups were conducted during the virtual site visit in September 2020 with a 

combined total of 21 students. Thirteen of those students came from grades 7-12 at McDermitt 

Combined School, and eight students from grades 7-12 came from Yerington Intermediate 

School and Yerington High School. Parent consent forms were distributed and collected prior to 

the focus groups taking place. The protocol included questions about: 

¶ Studentsô grade level; 

¶ Types of activities done as part of the NYCP in the past academic year; 

¶ College(s) visited during the 2019-2020 academic year, most valuable parts of the 

experience, and suggested improvements; 

¶ Understanding of the process for applying for college and receiving financial aid; 

¶ Number of meetings with the college and career coach; 

¶ Motivation/readiness to attend college or vocational training; 

¶ Changes in feelings about school; 

¶ Changes in thoughts about careers; and 

¶ Suggested improvements to the project. 

Parent and Caregiver Focus Groups 

One focus group with five parents and caregivers took place in McDermitt, and one focus group 

with six parents and caregivers occurred in Yerington during the virtual site visit conducted in 

September 2020. The protocol included questions about: 

¶ Types of activities students had done as part of the NYCP in the 2019-2020 

academic year; 

¶ Colleges visited by students and most valuable parts of college tours done in the 
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2019-2020 academic year; 

¶ Suggested improvements to college tours; 

¶ Satisfaction with the development of studentsô academic learning plans; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a vocational 

training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students to choose careers they 

would like to pursue; 

¶ Adequacy of information received about upcoming school functions; 

¶ Ease of communication with NYCP staff; and 

¶ Suggested improvements to the project. 

School Administrator Interviews 

The principal of McDermitt Combined School, the superintendent for the Humboldt County 

School District (which includes McDermitt), and the administrative consultant for the project 

were all interviewed during the September 2020 virtual site visit. In Yerington, a focus group 

was held during the September 2020 site visit with four school administrators: the superintendent 

for the Lyon, The County School District, the high school principal, the assistant high school 

principal, and the principal of the intermediate school. The former assistant high school 

principal, who had worked extensively with the NYCP, also participated in a separate interview. 

Administrators were asked questions about: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in the 

past year or still needed to assist in carrying out responsibilities with the project; 

¶ Adequacy of communication about the project from the College and Career Coach 

and the Community Based Instructor; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a vocational 

training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students to 

choose careers they would like to pursue; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and achievement; 

¶ Suggestions for other activities or supports needed for improvements to studentsô 

academic engagement or achievement;  

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Suggestions for other activities or supports needed to improve studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance of 

education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 
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members in supporting childrenôs education; 

¶ Feedback received from classroom teachers about the impact of the NYCP; 

¶ Most positive aspects and largest challenges with having the NYCP in the schools; 

and 

¶ Ways that positive aspects can be enhanced and challenges addressed. 

Nevada Department of Education Administrator Interviews 

Three administrators from the Nevada Department of Education who work directly with the 

NYCP were interviewed for the report during the September 2020 virtual site visit. 

Administrators were asked questions related to the topics below: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in the 

past year or still needed to assist in carrying out responsibilities with the project; 

¶ Adequacy of communication about the project from the College and Career  Coach, 

Community Based Instructors, and school administrators; 

¶ Colleges visited by students and most valuable parts of college tours conducted 

during the 2019-2020 academic year; 

¶ Suggested improvements to the college tours; 

¶ Satisfaction with the development of studentsô learning plans; 

¶ Partnerships created with other statewide programs in support of the NYCP; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a vocational 

training program; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and achievement; 

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance of 

education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education; 

¶ Overall satisfaction with the implementation of the NYCP; 

¶ Most positive aspects and largest challenges with having the NYCP in the schools; 

and 

¶ Ways that positive aspects can be enhanced and challenges addressed. 

Site Staff Interviews  

A total of five staff members from both sites took part in interviews. In McDermitt, the Tribal 

Finance Director was interviewed, while in Yerington, the four participants included the Tribal 

Chairpersons and Education Directors for both the Yerington Paiute Tribe and Walker River 

Paiute Tribe. Questions on the protocol addressed: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in the 

past year or still needed to assist in carrying out responsibilities with the project; 
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¶ Adequacy of communication about the project from the College and Career Coach 

and Community Based Instructors; 

¶ Adequacy of communication about the progress of the project from the school 

administrator and the Nevada Department of Education; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a vocational 

training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students to choose careers they 

would like to pursue; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and achievement; 

¶ Suggestions for other activities or supports needed to improve studentsô academic 

engagement or achievement;  

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Suggestions for other activities or supports needed to improve studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance of 

education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education; 

¶ Overall satisfaction with the implementation of the NYCP; and 

¶ Most positive aspects and largest challenges with having the NYCP in the schools. 

Project Staff Interviews and Focus Groups 

Seven project staff membersðthe College and Career Coach, Community Based Instructor, 

three School/Community Liaisons from McDermitt, the College and Career Coach, and one 

Community Based Instructor from Yerington were interviewed for the report during the 

September 2020 virtual site visit.  

Project staff members were asked about: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in the 

past year or still needed to assist in carrying out responsibilities with the project; 

¶ Adequacy of support received from school administrators, Tribal Education Director, 

and from the Nevada Department of Education; 

¶ Adequacy of communication and collaboration with other project staff in the district; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a vocational 

training program; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and achievement; 

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 
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meeting objectives of educating families and communities about the importance of 

education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education;  

¶ Overall satisfaction with the implementation of the NYCP; and 

¶ Most positive aspects and largest challenges with having the NYCP in the schools. 

The Community Based Instructor and School/Community Liaison interviews included several 

additional items about parent/caregiver community events. 

STUDY LIMITATIONS  

It is important to note the limitations of this study. In this third year, while procedures for the 

student and parent/caregiver surveys made every attempt to include all participants, in some 

cases, participants chose not to complete the survey or, potentially due to the COVID-19 global 

pandemic, did not attend the event at which the surveys were administered. Therefore, the 

perceptions may not be representative of all participants, and findings should be interpreted with 

caution. In addition, the focus groups conducted with parents and students were not randomly 

selected and had a limited number of participants. Consequently, the views expressed during the 

focus groups may not represent these groups as a whole.  

ORGANIZATION OF THIS REPORT  

This report is organized into sections that describe the participating sites, the key project 

components and participation rates, the progress made in meeting targets for annual performance 

measures, student and parent/caregiver overall perceptions of the project, site visit findings, and 

recommendations. Evaluation questions and findings that address the questions are embedded in 

each appropriate section, with some evaluation questions spanning more than one section. 
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SECTION 2 

PARTICIPATING  SITE AND SCHOOL CHARACTERISTICS  

One of the questions of this study pertains to the characteristics of the sites and schools included 

in the project. Descriptive and quantitative data were obtained from the State of Nevada Native 

Youth Community Project Grant Application and the Nevada School Performance Network 

website. 

 

After assessing data and needs from surveys administered to schools, tribal entities, 

parents/caregivers and students, Nevadaôs NYCP grant3 focused on two sites. These sites were 

chosen as the needs assessment revealed common barriers to college and career readiness, 

including low academic performance, credit deficiency, poverty and financial hardship, 

substance abuse, parent/caregiver disengagement, and challenges of remoteness and staffing. 

Many of these issues lead to low graduation rates. The sites include: (a) McDermitt Combined 

School as well as a few students who attend Winnemucca Junior High School and Lowry High 

School all located in the Humboldt County School District (HCSD) serving the Fort McDermitt 

Paiute and Shoshone Tribe (FMPST), and (b) Yerington High School and Yerington 

Intermediate School in the Lyon County School District (LCSD), serving the Yerington Paiute 

Tribe (YPT) and Walker River Paiute Tribe (WRPT). The tribesô boundaries for the WRPT are 

within the Mineral County School District, but the majority of students opt to attend middle 

school and high school in the LCSD. Figure 2-1 displays the location of the two sites in relation 

to the state capital, Carson City. 

Figure. 2-1 Map of Participating Sites 

 
3 Nevada Department of Education Native Youth Community Project Grant Application Narrative. (2017). 

 

* Carson City 

 

Evaluation Question: 

 

What are the characteristics of the participating sites and schools? 
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In Table 2-1, the number of AI students at each of the two sites during the 2019-20 school year is 

reported. Across the two sites, there are 142 AI students, with McDermitt being the smaller of 

the two sites, with 34 AI students. 

Table 2-1 

Number of American Indian Students in Grades 7-12 by Site 

Grade n AI Students McDermitt  n AI Students 

Yerington 

n AI Students Across 

Sites 

7 4 13 17 

8 12 25 37 

9 5 22 27 

10 3 19 22 

11 6 21 27 

12 4 8 12 

Total 34 1083 142 

MCDERMITT  

McDermitt Combined School is located in the town of McDermitt, on the Nevada-Oregon 

border. The rural location features a prevalence of farms and ranches, which have a strong 

economic and cultural influence.  

 

 

Santa Rosa Mountains near the Fort McDermitt Reservation. 

Photo by Linda Fredericks. 

The Fort McDermitt Paiute-Shoshone Indian Reservation is located approximately three miles 

south of the town of McDermitt. The school serves 44 students in grades 7 through 12. Of these, 

34 (77%) are classified as AI. 4 All  students are eligible for free or reduced-price lunch. 

 
3 In Yerington, not all AI students chose to participate in the NYCP.  
4 School self-report and the State of Nevada Department of Education, Enrollment for Nevada Public Schools, 2019- 

20 School Year. Retrieved 10/21/20 from http://www.doe.nv.gov/DataCenter/Enrollment/. 

http://www.doe.nv.gov/DataCenter/Enrollment/
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YERINGTON  

Yerington Intermediate and High Schools are located in the town of Yerington, which lies 

approximately 65 miles southeast of Carson City.  

 

 

The NYCP CCC, Grant Manager, and Tribal Education Director at Yerington High School. 

Photo by Linda Fredericks. 

Four hundred and four students attend Yerington Intermediate School in grades 5-8. Of these, 

210 are in grades 7 and 8. Of the students in grades 7 and 8, 38 (18%) are classified as AI. 

Approximately 88% of the students are eligible for free or reduced-price lunch. Of the 393 

students attending Yerington High School, 70 (18%) are classified as AI. Over half (54%) are 

eligible for free or reduced-price lunch.5  

  

 
5 School self-report and State of Nevada Department of Education, Enrollment for Nevada Public Schools, 2019-20 

School Year. Retrieved 10/21/20 from http://www.doe.nv.gov/DataCenter/Enrollment/ . In addition to the numbers 

reported on the state website, some AI students may be classified under the category of ñTwo or More Ethnicities.ò 

Thus, the state numbers likely underestimate the number of actual AI students attending, and therefore school self-

reported data were used for the number of AI students. 

http://www.doe.nv.gov/DataCenter/Enrollment/
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SECTION 3 

KEY PROJECT COMPONENTS AND PARTICIPATION RATES  

This section of the study presents a summary of the key project components for the third year, 

October 1, 2019, to September 30, 2020, including participation for each component and a 

description of the implementation of the components.  

The first question of the study examined in this section pertains to how the key project 

components were implemented as designed and intended. The calendar of events, agendas, 

materials, and participation records were obtained from NYCP site-based and state-level staff to 

investigate this question. The second study question examined in this section pertains to college 

tour participation. To investigate this question, participation records and other supporting 

documents were obtained from site-based staff. The final study question examined in this section 

surrounds community events. To investigate this question, event materials and participation 

records were obtained from event organizers and site-based and state-level staff. 

 

Evaluation Questions: 

 

To what extent were the key project components implemented as designed 

and intended for the third year? 

 

To what degree do students in grades 7-12 participate in College Tours? 

 

What community events are held each year? What is the nature of these 

activities? How many people participate in these activities? 

 

The components of the third year of the project were guided by the stateôs approved NYCP grant 

application and were designed to meet the specific needs of the AI students and their 

communities. The major components for the third year included: (a) support of the College and 

Career Coach (CCC), Community-based Instructor (CBI), and School Community Liaison; (b) 

activities designed to improve student academic performance, including tutoring and summer 

programs, activities designed to engage students, and guided visits (including virtual visits) to 

colleges; and (c) community collaborative events. The COVID-19 pandemic and subsequent 

closure of schools and tribal offices had a significant impact on the events offered and the way in 

which support was delivered for more than half of the year. These impacts are highlighted within 

each of the components discussed in this section. Nonetheless, all  components of the third year 

of the project were implemented as intended, with modifications made to ensure the safety of 

staff and participants. 
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Sign on I-95 in McDermitt at the beginning of the COVID-19 pandemic. 

Photo by Darla Camas. 

SUPPORT OF THE COLLEGE AND CAREER COACH , COMMUNITY -BASED 

INSTRUCTOR, AND SCHOOL COMMUNITY LIAISONS  

In Yerington, one CCC and two CBIs were hired early in Year 1 and the staff continued to 

provide the functions as described in the project application. In McDermitt, due to the extremely 

rural and remote location, challenges associated with staffing continued into the third year. A full 

team of one CCC, one CBI, and three School Community Liaisons were in place by March. 

At both sites, the CCCs focused on preparing students for college and careers, worked directly 

with the students on improving academic achievement and behaviors, coordinated community 

and parent/caregiver presentations on college and other topics, conducted intensive four-to-five-

week summer programs for selected students, organized college tours (including virtual tours), 

and facilitated the completion of the individualized academic plan for each student. 

The CBIs and School Community Liaisons worked closely with the CCCs throughout Year 3. In 

addition, they promoted communication and relationships between the CCC, school, families/ 

parents/caregivers, and tribal communities. They jointly assessed needs and established 

community activities to support the needs of the tribal communities. The CBIs and School 

Community Liaisons also collaborated with the CCCs to inform parents/caregivers of upcoming 

school functions. 
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McDermitt NYCP staff deliver school supplies to an NYCP student in the Winnemucca area.  

Photo by Darla Camas. 

Additionally, with the onset of the COVID-19 pandemic, all NYCP site-based staff worked 

diligently to continue to provide essential services to students and their families. Through their 

efforts, students received a variety of supports, including: (a) daily meal and homework packet 

delivery following the closing of schools in March, (b) laptop computers, (c) internet service, 

and (d) frequent ongoing communication and virtual coaching to help ensure academic progress 

and overall well-being.  
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Walker River Paiute Tribe Community-Based Instructor Courtney Quintero prepares laptops 

and cases for distribution to students in the Yerington area. 

Photo by Debra Keats. 

ACTIVITIES AND SUPPORTS DESIGNED TO IMPROVE STUDENT ACADEMIC 

PERFORMANCE 

Tutoring and Summer Program 

During Year 3, afterschool tutoring was held in Yerington through March for selected students in 

need of academic support. Additionally, summer programs were offered at both sites. Each site 

served approximately 20, primarily middle-school students.  

McDermittôs four-week virtual summer program focused on Native culture, Paiute language, and 

youth leadership and featured several virtual college visits and speakers. The Indigenous 

Twenty-Somethings and One Chance Leadership (featuring Chance Rush and Emcee One) are 

among the speakers and trainers who virtually met with the students to discuss spirituality, self-

esteem, leadership, culture, among other topics. Students were also active in their UNITY 

council, attended virtual UNITY national conference events, and regularly attended Zumba 

classes and Powwow club meetings. Additionally, selected students participated in an online 

Monologue Writing Workshop put on through Yale Universityôs Indigenous Performing Arts 

Program. A student from McDermitt Combined School was awarded the programôs Special Prize 

for Outstanding Writing from a High School Student.   
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An encouraging screen display during McDermittôs virtual summer program. 

Photo by Darla Camas. 

 

Yeringtonôs five-week in-person summer program focused on the academic preparation of 

middle school students for high school with one day each week reserved for Native culture 

studies. Academic preparation emphasized the areas of math and science. Transportation and 

meals were provided to the students. 

Native cultural studies included engaging, hands-on experiences such as crafting drums and 

dreamcatchers. Students heard traditional tribal stories and studied the history of Native peoples. 

Additionally, students attended virtual UNITY national conference events and, through their 

local UNITY Council (Numu), provided meal baskets for needy families in their community. 

 



17 

 

 

Walker River Paiute Tribe Member Brynn Torres displays the drum and stick she made  

during the Yerington summer program.  

Photo by Amber Torres.  

 

Student Conferences and College Visits 

Statewide American Indian/Alaska Native Youth Education Summit 

The 13th Annual American Indian/Alaska Native (AIAN) Youth Education Summit, scheduled 

for March 2020, was cancelled due to the COVID-19 pandemic. 

Native American Youth Summer Camp 

The four-day Native American Youth Summer Camp, scheduled for June 2020, was cancelled 

due to the COVID-19 pandemic. 

UNITY Conference 

The annual United National Indian Tribal Youth (UNITY) virtual conference was held through 

three online gatherings on June 25, July 9, and July 23. Approximately 10 students from each of 

the sites joined 1,100 other Native youth and tribal leaders from across the nation and Canada for 

cultural sharing, education, awards, music, and celebration relating to the conference theme, 

ñHealing Starts Here.ò The annual leadership event featured speakers including the countryôs 

first two Native American congresswomen, Deb Haaland of New Mexico and Sharice Davids of 

Kansas; award-winning artists, actors, and singers like Taboo, Takana Means, Jewel, Bunky 

Echo-Hawk, Radmilla Cody, and Kyle Bell; entrepreneur and author, Alyssa London; and Native 

youth leaders including Anthony Tamez-Pochel, Rory Wheeler, Lexie James, and Cheyenne 

Kippenberger. 

Attendees were able to participate in online workshops, a virtual college and career expo, and 

live-streamed discussions on timely subjects. 
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College Visits 

College visits are an integral part of Nevadaôs NYCP grant. The visits are designed to increase 

student motivation and readiness to attend college. The COVID-19 pandemic greatly impacted 

the planned college tours for each of the sites, such as the Spring Break College Tour planned for 

Yerington students to visit the University of Oregon, Northwest Indian College, and other 

educational and cultural institutions. By August, virtual college visits became the new norm. 

During Year 3, a total of 106 of the 135 students (79%) participated in in-person and/or virtual 

college tours and fairs. Prior to the onset of the pandemic and the subsequent school closures in 

March, McDermitt students participated in several in-person tours and college fairs, including: 

¶ October 14-16: Twelve students visited and toured Haskell Indian Nations University 

(HINU); 

¶ October 31: Thirteen students attended a College and Career Fair held at Lowry High 

School in Winnemucca, NV; 

¶ November 4: Thirteen students visited and toured Great Basin College (GBC) in Elko, 

NV; and 

¶ December 6: Five students visited Boise State University (BSU) for a campus tour. 

 

NYCP staff planned numerous virtual college visits, including: 

¶ In August: 

o 16 Yerington students visited HINU and Southwestern Indian Polytechnic 

Institute (SIPI);  

o 18 Yerington students visited Northwest Indian College (NWIC), Northwest 

Technical College (NTC), and HINU; and 

o 2 McDermitt students visited University of Nevada, Las Vegas (UNLV). 

¶ In September: 

o 12 Yerington students visited HINU and SIPI; 

o 19 Yerington students visited Western Nevada College (WNC), University of 

Nevada, Reno (UNR), and Truckee Meadows Community College (TMCC); 

o 27 Yerington students visited HINU and UNLV; and 

o 31 Yerington students visited HINU. 

 

Amplified Nevada Native Youth 

 

The Amplified Nevada Native Youth (ANNY) was founded in response to the COVID-19 

pandemic and subsequent shift to the virtual delivery of some of the key features of the NYCP. 

This website, which focuses on strengthening college and career pathways for all American 

Indian and Alaska Native (AIAN) students statewide, seeks to provide a roadmap to support 

virtual learning platforms. It serves as a resource hub for students, families, and educators. It is 

coordinated by Avory Wyatt, a senior at the University of Nevada, Reno, majoring in Public 

Health and Political Science. He leveraged his passion for helping Native youth build pathways 

to success and played a key role in the development and ongoing success of ANNY. 

Resources include a variety of presentations from current and recently graduated AIAN students 

and higher education professionals. They share information about different types of opportunities 

students may have and provide access to information useful for post-secondary planning, 

including (a) choosing a college and career; (b) applying for scholarships, internships, and 
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fellowships; and (c) providing information about job shadowing. In addition, the site hosts a 

selection of virtual college and university tours in partnership with higher education institutions 

across the country. 

 

 

Jarrette Werk joins ANNY for a discussion about his educational journey and professional 

career path.  

Photo by Avory Wyatt.  

 

Table 3-1 provides a list of all of the ANNY events that occurred during Year 3. There were nine 

events, beginning on August 18. Viewership for each event ranged from 94 to 2,800, with an 

average event viewership of 1,160. The opening event on August 18 was part of ANNYôs 

Discovering Pathways series and featured speakers from the University of Nevada, Las Vegas. It 

had over 2,100 views. Another widely viewed event, with 2,800 views, was held on September 

8. It was a career readiness discussion that featured Tyler Sumpter, a graduate student at the 

University of Oregon who plans to go into the teaching profession. Given its tremendous 

popularity, ANNY will continue in Year 4 and remain an important resource in supporting AIAN 

students from across Nevada with their postsecondary planning.  

 

Table 3-1 

Amplified Nevada Native Youth Events and Viewership 
 

Date Topic Speaker(s) and 

Affiliation  

Number of Times 

Viewed 

August 18 Discovering Pathways ï The 

Road to College and Virtual 

Visit to University of Nevada, 

Las Vegas (UNLV) 

Ryan Boone, UNLV 

Student and Hallie Jim, 

UNLV Alumni 

 

2,100 

August 21 Discovering Pathways ï The 

Road to College and Virtual 

Visit to University of Nevada, 

Reno (UNR) 

Mercedes Ramirez and 

Robin Smuda, UNR 

Students 

 

94 

August 25 Discovering Pathways ï Jarrette Werk, Center 2,200 
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Date Topic Speaker(s) and 

Affiliation  

Number of Times 

Viewed 

Career Readiness Discussion for Native American 

Youth 

August 27 Discovering Pathways ï 

Career Readiness Discussion 

Savannah Romero, 

Illuminatives 
493 

September 3 Discovering Pathways ï The 

Road to College and Virtual 

Visit to Haskell Indian Nations 

University (HINU) 

Tsanavi Spoonhunter, 

Former HINU Student 

and Dania Wahasuck, 

HINU Student 

900 

September 8 Discovering Pathways ï 

Career Readiness Discussion  

Tyler Sumpter, 

University of Oregon 

Graduate Student and 

Future Teacher 

2,800 

September 17 Discovering Pathways ï The 

Road to College and Virtual 

Visit to Southwestern Indian 

Polytechnic University (SIPI) 

Alyssa Songoi, SIPI 

Student & Donavon 

Barney, SIPI Faculty 

 

966 

September 24 Educational Experiences and 

the Nevada Indian 

Commission 

Stacy Montooth, 

Executive Director, 

Nevada Indian 

Commission 

212 

September 29 Discovering Pathways ï 

Career Readiness Discussion  

Tanner Cavanaugh, 

Physicianôs Assistant 

679 

Total ANNY Event Viewership 10,444 

 

COMMUNITY COLLABORATIVE EVENTS  

Across the two sites, 37 community collaborative events with nearly 1,400 participants occurred 

in Year 3. The overarching purpose of all these eventsðfocusing on Native language and 

culture, student academic success, physical and mental well-being, and college financial 

literacyðis to support student learning and achievement and increase both motivation and 

readiness for college and careers.  

Each of these events was planned at the local level and designed to meet the specific needs of the 

individual community. A listing of each event, along with participation rates, is reported in Table 

3-1. It should be noted that the COVID-19 pandemic and resulting state, local school district, and 

tribal mandated closures impacted the ability for each of the sites to hold community events from 

mid-March through the end of May. However, beginning in June, virtual and drive-by events 

were offered. It is largely through these alternative formats that both sites were able to exceed 

the number of events offered in Year 2. Across both sites, a total of 37 events with 1,384 

attendees occurred. This represents an increase of 18 events and 117 attendees over Year 2. 
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Table 3-1  

Year 3 Community Collaborative Events 

Event Name Date Location 

Number of 

Attendees 

McDermitt: 16 Events, 459 Attendees 

Great Basin College (GBC) Scholarship 

Night 

October 9 GBC Winnemucca Campus  5 

Construction Career Day October 18 Reno Sparks Convention 

Center 

5 

Career Development Night October 22 McDermitt Combined School 14 

Veteranôs Day Guest Speakers November 8 McDermitt Combined School 68 

Hycroft Mine Safety Representative 

Guest Speaker  

November 15 McDermitt Combined School 15 

UNITY/Toys for Tots Christmas Party December Tribal Youth Center 90 

Holiday Party December 23 Tribal Youth Center Unknown 

Jobs for Americaôs Graduates Career 

Development Conference/Competition  

March 1 - 3 Las Vegas, NV 2 

Senior Graduation Celebration June 3 Virtual  56 

COVID-19 Informational Webinar   August 7 Virtual  27  

This is Why We Dance: Honoring 

Native American Pow Wow Culture  

August 18 Virtual Zoom Webinar 

Sponsored by the Nevada 

Indian Commission 

25*  

Backpack Distribution ï McDermitt   August 27 McDermitt Combined School 50  

Backpack Distribution - Winnemucca  August 27 Winnemucca Area 37  

Quarterly Community Wellness 

Gathering   

August 31 Virtual  28  

Back-to-School Supplies Distribution - 

McDermitt 

September 14 McDermitt Combined School 23 

Parent Engagement Night: How to Help 

Families Be Successful in a Virtual 

Environment  

September 30 Virtual 14 

Yerington: 21 Events, 925 Total Attendees 

NYCP Academic Excellence 

Recognition 

October Yerington High School 25 

Native American Club Homecoming 

Parade 

October 18 Yerington High School 20 

Native Wellness Gathering of Native 

Americans (GONA) Facilitators 

Training 

October 22 - 24 Las Vegas, NV 4 

NYCP Academic Excellence 

Recognition 

November Yerington High School 24 

6th Annual Native Youth Conference November 15 Carson Valley Inn, Minden 15 

Native American Heritage Month at 

YHS 

November 22 Yerington High School 300 

NYCP Academic Excellence 

Recognition 

December Yerington Intermediate and 

High Schools 

26 

Student Fundraiser December 4 Walker River Paiute Tribe 

Community Center 

5 
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Event Name Date Location 

Number of 

Attendees 

NYCP Christmas Dinner Party December 19 Yerington Paiute Tribe 

Gymnasium 

83 

NYCP Academic Excellence 

Recognition 

January Yerington Intermediate and 

High Schools 

26 

Native American Club Meeting 

Featuring Guest Speaker from YPT 

Social Services 

January 23 Yerington High School  

Room 11 

18 

NYCP Year 2 Evaluation Findings January 24 Yerington High School 

Library 

(Virtual Presentation) 

5 

NYCP-UNITY Youth Council at YPT 

Council Meeting 

January 29 Yerington Paiute Tribe 

Conference Room 

3 

Eagle Feather Ceremony June 2 Virtual 35 

Yerington Intermediate School Drive-

By Promotion Ceremony 

June 10 Yerington Intermediate School 70 

Yerington High School Graduation 

Drive-By and Parade 

June 13 Yerington High School and 

Main Street, Yerington 

47 

NYCP 2nd Semester Academic 

Excellence Recognition 

June 24 Yerington Intermediate and 

High Schools 

39 

Numu Youth Council (part of the 

UNITY network) Basket Delivery for 

Needy Families 

July 30 Yerington and Schurz Areas 34 

NYCP Annual Student Awards 

Ceremony  

August 5 and 6 Yerington Area 80 

Back-to-School Drive-By Backpacks 

and School Supplies Distribution 

August 19 Yerington Paiute Tribe 35 

Back-to-School Backpacks and School 

Supplies Delivery 

August 20 Walker River Paiute Tribe 31 

Total Across Both Sites: 37 Events, 1,384 Total Attendees 
*Approximate attendance. 

McDermitt  

Sixteen community events were held in the McDermitt area with a total of 459 attendees. This 

represents an increase of nine events with slightly fewer attendees over Year 2. Community 

events offered in McDermitt include numerous opportunities for parents, caregivers, and 

community members to join together in support of student learning. Several events that 

highlighted career opportunities were offered in the fall. A virtual celebration for graduating 

seniors occurred in June. In response to the great needs of the community in becoming more 

educated about the COVID-19 pandemic, a virtual presentation and discussion featuring medical 

professionals was provided. This was reportedly well received as evidenced by the 27 students, 

parents/caregivers, and others from the community in attendance as well as the numerous 

questions posed of the panelists. School supplies and backpacks were distributed during three 

Back-to-School events held in August and September. The year concluded with a virtual session 

on Improving Student Engagement in a Virtual Setting, part of the Parent Engagement Series. 
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Flyer inviting parents/caregivers to one of the sessions of the parent engagement series. 

Flyer by Teresa Melendez. 

One of the highlights of Year 3 was the virtual statewide webinar, This is Why We Dance: 

Honoring Native American Pow Wow Culture held on August 18. The event was sponsored by 

the Nevada Indian Commission and featured voices from artists, dancers, singers, and 

photographers who shared their stories of what the Pow Wow culture means to them. 

Approximately 25 McDermitt community members joined more than 125 other attendees from 

across the state for this event.  

Yerington 

In the Yerington area, 21 community events with a total of 925 attendees were held. This is an 

increase of nine events and approximately 250 attendees over Year 2. These events often focused 

on strengthening relationships within families, celebrating Native culture, and helping parents 

and other caregivers support student learning and success after high school. The annual 

celebration of Native American Heritage Month featured several Native American cultural 

groups who danced and sang. This event was held on November 22 at Yerington High School.  
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Flyer inviting students, parents/caregivers, and community members to NYCP  

Cultural Awareness Day.   

Flyer by Debra Keats. 

 

 

Pyramid Lake High School dancers perform during NYCP Cultural Awareness Day. 

Photo by Debra Keats. 

 

 


